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Abstract 
This paper investigates the transformation of didactic teaching and learning into 
innovative pedagogy by integrating microblogging technology and Genre Based 
Pedagogy (GBP) within the Systemic Functional Linguistics Framework (SFL). 
The study aims to enhance English as Foreign Language (EFL) students’ 
linguistic and rhetorical persuasive writing skills in the Communication Arts 
Course at the Lebanese University. It also seeks to evaluate students’ attitudes 
towards the integration of microblogging platforms, specifically the Padlet 
Application (PA), in expanding their understanding of persuasive linguistic 
features and rhetorical appeals to produce persuasive genre essays. The research 
employs a quasi-experimental mixed-methods design and involves a convenient 
sample of 115 EFL students enrolled in the Communication Arts Course during 
the fall semester of 2023-2024. The instruments include pre-post-tests, reflection 
logs, and questionnaires. Descriptive and inferential statistical analyses are 
conducted to present means and percentage values. Quantitative analysis 
demonstrates significant improvements across all aspects from pre-test to post-
test, indicating participants’ positive perceptions of the intervention's 
effectiveness. Qualitative phenomenological analysis reveals that collaborative 
activities utilizing microblogging platforms enabled students to recognize 
rhetorical appeals and linguistic features, thereby enhancing their persuasive 
writing skills. The integration of PA within the SFL-GBP framework fosters 
collaborative communication, stimulates student engagement in noticing and 
monitoring rhetorical and linguistic features, reduces anxiety associated with 
persuasive discourse practice, alters attitudes towards the complexity of learning 
persuasive writing, and leads to improved essay writing outcomes. 
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 الملخص

ة للا ح ا مما إ.ا  ان تحويل الشـكل ال علا مي للا علا م تال علام إلى علام أصـول   ال مريس تسـعى ه ا المراسـ

( مع إطار GBPالم  كرا باسـ امام ت ي ة الممتياد الصـب رث تعلام أصـول ال مريس ال ائم علاى اليور )

( ا يمكن أن يعةز م ـاراد الك ـابـة اللابويـة تال با ـة الم يعـة لجبر  SFLاللابويـاد الو  ف ـة اليظـام ـة )

ــال في اللـامعـة اللا يـاي ـةه  مـا ت ـمذ إلى EFLاللابـة اجيللا ةيـة  لابـة أعي  ـة ) ( في م رر فيون ااتصــ

ــبر ا تهي تج  ا   ــة ال متين المصــ ا في  Padlet (PA)تحميم موا ث الجبر من أاتار امت ميصــ

ــة   ــ امم المراسـ ــماد اللابوية تال با ة جي اي م ال م يع من اليور الأابيه تسـ ــ ع معرف  م بالسـ توسـ

ا تلري  اا للاجرق الما لاجة تع ية مبئمة من  من طبر اللابة اجيللا ةية  لابة أعي  ة   طال اا  115تصم ما

 ه2024 –  2023يمرســـون م رر فيون ااتصـــال في اللامعة اللا ياي ة خبل فصـــل الاريث من العام 

تشـــمل الأاتاد المســـ اممة اخ  ارا   لا ا تســـلب للا فك ر تاســـ   اياه ي م تشـــب ل ال حلا ل اجلصـــائي 

الوصـفي تااسـ مالي ل وف ر   م الوسـائل تاليسـ ة الم.ويةه يشـ ر تحلا ل ال  اياد الكمي إلى تحسـ ياد  

ــلاا ال ــول علاى الموا ث    رث في عم ع اللواي  من ااخ  ار ال  لاي إلى ااخ  ار الا اميا مما يسـ ءـ

ــلن فعال ة ال مخله من خبل ال حلا ل اليوعي للاظواهرا ت  ّن أي  عيمما تعاتن  اجيلاب ة للامشـــار  ن بشـ

ظة الاصــائص ال با ة تالســماد اللابوية للايص ا باســ امام الممتياد  الجبر في أيشــجة لول مبل

في  PAالصـب رث ا أصـ حوا مل ةين بااسـس ال ي تعمل علاى تحسـ ن   اب  م الم يعةه ياا  اسـ امام  

إطار العمل إلى إيشـال اتصـال تعاتييا تع ر اه مام الجبر بمبلظة تمرا  ة تعلام الم ةاد ال با ة 

      تاللابويةا تت لا ل ال لاا في ممارسـة   ابة خجار م يعا تتب  ر الموا ث تلاا صـعوبة تعلام  الك ابة

 تاي اي م ال أفءله

Introduction 
Persuasive discourse is instrumental in influencing others' opinions or 

actions, serving to persuade individuals to adopt viewpoints, acknowledge 
evidence, and take specific actions. In the contemporary world, proficiency in 
persuasive writing in English is crucial, with persuasive writing being prioritized 
in English language teaching (Warschauer, 2000). Despite conflicts affecting the 
educational sector in Lebanon and resulting in the removal of several learning 
objectives from the Lebanese English Language curriculum, genre-based writing 
remains fundamental to EFL teaching and learning, as per decree No. 10227 of 
August 5, 1997, issued by CRDP in November 2022. 

While teaching persuasive genre writing in EFL traditionally focuses on 
generating flawless written text models, practitioners have increasingly leveraged 
Michael Halliday’s Systemic Functional Linguistics (SFL) theory to enhance 
learners' meaning-making abilities by systematically choosing linguistic aspects in 
specific social communicative contexts. This framework emphasizes Genre 
Based Pedagogy (GBP), which encompasses the purpose, context, audience, and 
linguistic conventions of a text, essential components of text-types outlined in 
the Lebanese curriculum. 

Despite the integration of SFL-GBP principles in the Lebanese education 
system, no specific learning cycle exists for implementing GBP in teaching 
persuasive genre writing in schools or higher education in Lebanon. However, 
Rothery (1994) proposed a three-stage method involving deconstruction, joint 
construction, and independent construction. Incorporating SFL-GBP into 
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innovative web 2.0 teaching presents challenges, necessitating instructors to 
gradually guide students in controlling rhetorical and linguistic features using 
collaborative web 2.0 technologies like Padlet. 

In Lebanese EFL classrooms, where writing is perceived as one of the most 
demanding and less attractive skills to learn, technology integration becomes 
crucial to enhance literacy abilities. Innovative web-based microblogging 
platforms such as PA allow students to publish short updates, images, links, or 
multimedia content, fostering concise communication on collaborative online 
bulletin boards 

Encouraging collaboration and increasing students’ engagement, 
microblogging technology offers a common space for students to blog and learn 
from one another, whether synchronously or asynchronously. This study draws 
upon microblogging Padlet Application (PA) and Genre Based Pedagogy (GBP) 
within the Systemic Functional Linguistics (SFL) theory Framework to 
investigate the following questions: 1) Can microblogging Padlet Application 
(PA) technology and genre-based pedagogy within the SFL framework affect 
EFL Lebanese students’ persuasive essay writing concerning linguistic and 
rhetorical features? 2) What are the EFL Lebanese students’ attitudes towards the 
use of microblogging Padlet Application (PA) and genre-based pedagogy in 
learning to write persuasive genre essays at the university level? 
Statement of the Problem 

Writing persuasive essays poses challenges and demotivation for EFL 
students. In Lebanese EFL writing classes at higher education institutions, the 
lack of students’ desire to write has hindered skill development (Bacha, 2000, 
2002). Many EFL students in Lebanon fail to recognize how writing classes 
support their academic needs, leading to a lack of motivation to improve writing 
abilities (Bacha, Nabhani, & Bahous, 2012; Esseili, 2012). While Nazzal (2008) 
found that teacher-provided writing instruction and comments motivate 
students, EFL teachers in Lebanon recognized shortcomings in previous 
pedagogical approaches, lacking detailed collaborative activities focusing on 
textual quality and rhetorical appeal. Additionally, in teaching persuasive essays, 
students are typically instructed to compose work either by handwriting or typing, 
subsequently submitting them in PDF or Word format, which limits feedback 
provision and collaborative discussion activities involving other students. 

Therefore, integrating technology into writing practices to facilitate learning 
of linguistic and rhetorical features within a collaborative environment is crucial. 
This study aims to explore the need for integrating two dimensions: genre-based 
pedagogy (GBP), which focuses on how writers use language to persuade, and 
microblogging Padlet Application (PA), which facilitates collaborative activities 
allowing students to share their opinions and instructors to monitor the learning 
process and stimulate attitude shifts towards the complexity of writing persuasive 
essays. 

 

https://gloria-leb.org/Publications.htm


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

26 
 

 

Literature Review 
Systemic Functional Linguistics (SFL) theory, devised by Halliday (1978), 

explores language through meaning and functions, focusing on the social 
semiotic mechanism of language rather than the brain's representation or 
processing of language. SFL emphasizes language function, such as the writer’s 
purpose, within social structures known as registers. 

Halliday (1976) conceptualizes the context of situation with three key 
features: field, tenor, and mode, which are related to metafunctions. Field pertains 
to the topic being discussed, helping comprehend lexical-grammatical features 
like cohesion elements and mental verbs, facilitating understanding of the text's 
content. Tenor indicates communication participants and degree of formality, 
impacting interpersonal choices in language systems, thus clarifying writer-reader 
relationships. Mode reflects language’s role in interaction and its form, aiding in 
understanding text organization and literary functions such as theme and rheme 
(Halliday & Matthiessen, 2014). 

Genre-Based Pedagogy (GBP) applies the notion of SFL as a framework to 
examine how people select and utilize language patterns based on intended 
functions within social and cultural contexts (Rose, 2013; Nago, 2019; Uzun & 
Topkaya, 2020). According to Cornelius and Cotsworth (2015), grammar and 
vocabulary are integral to genre meaning rather than separate aspects. Integrating 
GBP equips students with tools to comprehend and analyze text, recognize 
linguistic patterns and structures, understand writing purposes and techniques 
(Chen & Su, 2012), and enhance overall writing performance (Humphrey & 
Macnaught, 2016). 

Derewianka and Christie (2008) emphasize teaching language forms to 
develop coherent and purposeful writing. GBP implementation in teaching 
persuasive genre essays involves students’ understanding genre, guided steps to 
learn about textual quality, rhetorical appeals, and persuasive writing skills. 
Connectivity of ideas and cohesion, along with Aristotle’s modes of persuasion 
(Ethos, Pathos, Logos), contribute to persuasive argumentation (Brinks, 2019). 

Rothery (1994) proposed three stages for implementing SFL-GBP: 
deconstruction, joint construction, and autonomous construction. 
Deconstruction involves preparing learners with text models in a genre, exploring 
situational aspects, and understanding linguistic features. Joint construction 
entails group work guided by the teacher to create texts using model texts. 
Autonomous construction allows students to independently draft, revise, and edit 
texts. This process facilitates genre-appropriate text development. 

Integration of technology, such as blogging, with GBP enhances writing 
teaching by making it interactive and engaging (Widodo, 2016; Hsu & Liu, 2019; 
Rohayati, 2020). Blogging fosters collaboration, communication, and peer 
feedback, positively impacting writing skills and performance (Vurdien, 2012; 
Yousefifard & Fathi, 2021; Alsamadani, 2018). 
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Methodology 

To investigate whether transforming traditional didactic teaching and 
learning into innovative pedagogy using the microblogging Padlet Application 
(PA) and Genre-Based Pedagogy (GBP) within the Systemic Functional 
Linguistics (SFL) Framework could enhance students’ linguistic and rhetorical 
persuasive writing skills, and to determine students’ attitudes toward the 
integration of PA in extending their knowledge of persuasive linguistic and 
rhetoric techniques to create a persuasive genre essay, a quasi-experimental 
research design with mixed methods was employed. This design allowed for 
comparison between groups of participants and measurement of the extent of 
change resulting from treatments or interventions (Shuttleworth, 2009). The 
independent variable was manipulated before measuring the dependent variable, 
and participants were not randomly assigned; they were grouped in a 
Communication Arts class. To provide comprehensive answers to the research 
questions, both quantitative and qualitative analytical techniques within the same 
framework were utilized (Creswell, 2014; Halcomb, 2019). Both types of data 
were collected and analyzed independently, with results subsequently interpreted 
together. 
Sample Selection 

The research group consisted of 71 EFL students out of 115 enrolled in the 
Communication Arts Course at the Lebanese University (LU) - 5th branch, 
during the fall semester of 2023-2024, who voluntarily participated in the study. 
The participants were categorized into two groups: a control group (n=20) unable 
to attend classes on campus and an experimental group (n=51) willing to attend 
weekly sessions on campus. The experimental group participated in the 
intervention using the Padlet application (PA), while the control group followed 
instructions outlined in the course book and engaged in independent study. 
Instruments 

To assess the impact of SFL-GBP and the PA on EFL Lebanese students’ 
persuasive essays regarding linguistic textual quality (coherence and cohesion) 
and rhetorical features (purpose, persuasive reasons, and appeals: logos, ethos, 
and pathos), a pre-post test was conducted (see Appendix A). Rubrics were 
developed based on Perry (2012) and Rabourn (2023) and validated by three 
experts in English language teaching. The rubric assessed purpose, reasons, 
evidence, coherence, and cohesion on a scale from 1 to 4, with an overall grade 
range indicating persuasive writing competence. Additionally, a survey using a 5-
point Likert scale and open-ended questions was administered to the 
experimental group to gauge their attitudes toward the intervention (see 
Appendix C). 
Intervention Tasks 

Five intervention tasks were shared with students using the microblogging 
Padlet Application. QR codes were provided for each task during class time. 
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Intervention I: Rhetorical Features: Purpose and Reasons Students read a 
persuasive essay and shared answers on Padlet regarding the topic, author’s 
purpose, and convincing reasons. 
Intervention II: Persuasion and Evidence: Rhetorical Appeals Students 
identified examples of logos, ethos, pathos, and other rhetorical devices in a 
persuasive essay. 
Intervention III: Persuasion and Coherence: Organizational Structure 
Students organized ideas from a persuasive essay in a graphic organizer and 
rewrote the thesis statement and topic sentences. 
Intervention IV: Persuasive Essay and Linguistic Features: Cohesion 
Students posted examples of transitions, repeated words, reference words, and 
modality from a persuasive essay. 
Intervention V: Persuade Your Classmate: Why is this text persuasive? 
Students explained how language was used to persuade in a given article. 
Data Analysis 

For investigating the impact of PA and GBP with the SFL Framework on 
EFL students’ writing skills, both qualitative and quantitative data were analyzed. 
Descriptive statistics summarized data, while inferential statistics, including 
Levene's test and paired samples t-test, were used to draw conclusions. 
Additionally, qualitative data from reflection logs were examined using a 
phenomenological approach to enhance understanding of students’ attitudes 
toward using the PA in English writing classes. 

 
Results and Findings 

Students’ Pre-posttest Analysis  
Descriptive Statistics  
 

Table 1: Experimental group pre and post test results 
 Mean Standard 

Deviation 
Median Mode Minimum Maximum 

Purpose 
(Pre-Test) 

2 1 2 1 1 4 

Purpose 
(Post-Test) 

3 1 3 3 1 4 

Content 
(Pre-Test) 

2 1 2 1 1 3 

Content 
(Post-Test) 

3 1 3 3 1 3 

Evidence 
(Pre-Test) 

2 1 2 1 1 3 

Evidence 
(Post-Test) 

3 1 3 3 1 3 

Coherence 
(Pre-Test) 

2 1 2 2 1 3 
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Coherence 
(Post-Test) 

2 1 3 3 1 3 

Cohesion 
(Pre-Test) 

2 1 2 2 1 3 

Cohesion 
(Post-Test) 

2 1 3 3 1 3 

 
According to Table 1, there is a notable improvement from pre-test to post-

test in the mean, median, and mode for Purpose, Content, and Evidence, 
indicating a positive shift in these areas, with scores increasing from 2 to 3. 
However, Coherence and Cohesion exhibit a different pattern. While the median 
and mode values for Coherence remain constant from pre-test to post-test, 
Cohesion's median and mode increase, yet its mean remains unchanged. This 
suggests a specific improvement in the consistency of scores for Cohesion and a 
varied impact on Coherence, with overall scores ranging between 1 and 4 across 
all categories. The standard deviation remains consistent at 1 across all 
measurements, indicating stable variability in responses before and after the test. 
This analysis suggests targeted improvements in certain areas (Purpose, Content, 
and Evidence) while highlighting areas where changes are less pronounced or 
inconsistent (Coherence, Cohesion). 

 
Table 2: Control group pre and post test results 

 Mean Standard 
Deviation 

Median Mode Minimum Maximum 

Purpose 
(Pre-Test) 

2 1 2 2 1 3 

Purpose 
(Post-Test) 

2 1 2 2 1 3 

Content 
(Pre-Test) 

2 1 2 1 1 3 

Content 
(Post-Test) 

2 1 2 2 1 3 

Evidence 
(Pre-Test) 

2 1 2 2 1 3 

Evidence 
(Post-Test) 

2 1 2 2 1 3 

Coherence 
(Pre-Test) 

2 1 2 2 1 3 

Coherence 
(Post-Test) 

2 1 2 2 1 3 

Cohesion 
(Pre-Test) 

/ / / / / / 

Cohesion 
(Post-Test) 

2 0 2 2 1 3 
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Table 2 reveals little to no change in scores from pre-test to post-test in the 
categories of Purpose, Content, Evidence, and Coherence, with all statistics 
remaining constant (mean=2, standard deviation=1, median=2, mode=2, 
minimum=1, maximum=3), suggesting no significant improvement or decline in 
these areas. However, the Cohesion category only presents post-test data, 
indicating a lack of variability (standard deviation=0) and uniform scores 
(mean=2, median=2, mode=2, minimum=1, maximum=3). This consistency 
might suggest a narrow focus or uniformity in responses for Cohesion. The 
absence of pre-test data for Cohesion prevents a comparative analysis, but the 
uniform post-test scores indicate a potential area of focus for future 
improvements or adjustments in the evaluation methodology to ensure a broader 
range of responses.  

 
Table 3: Total grade assessment 
Grade Range Assessment 

0-4 Very Poor 

5-8 Poor 

9-12 Fair 

13-15 Good 

16-20 Very Good 

 

Table 4: Pre-test Grades for the Experimental Group 

Grades Frequency Percent Valid 
Percent 

Assessment 

5 4 7.8 8.3 Poor 

6 5 9.8 10.4 Poor 

7 9 17.6 18.8 Poor 

8 3 5.9 6.3 Poor 

9 6 11.8 12.5 Fair 

10 7 13.7 14.6 Fair 

11 3 5.9 6.3 Fair 

12 2 3.9 4.2 Fair 

13 4 7.8 8.3 Good 

15 3 5.9 6.3 Good 

16 2 3.9 4.2 Very Good 

  

   The provided data illustrates the frequency and percentages of grades within 

various assessment categories. The distribution reveals that the majority of grades 

are concentrated within the "Poor" and "Fair" categories, accounting for 7.8% to 

18.8% of the total grades. Specifically, grades 5 through 8 fall into the "Poor" 

category, with frequencies ranging from 4 to 9, representing 7.8% to 17.6% of 

the total grades. Grades 9 through 12 are categorized as "Fair," with frequencies 
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ranging from 2 to 6, constituting 3.9% to 11.8% of the total. Grades 13 through 

15 are labeled as "Good," with frequencies ranging from 3 to 4, making up 5.9% 

to 7.8% of the total, while grades 16 through 20 are classified as "Very Good," 

with frequencies ranging from 2 to 2, comprising 3.9% to 3.9% of the total. The 

data indicates a skew towards lower assessment categories, suggesting a need for 

improvement in performance. 

Table 5: Post-test Grades for  Experimental Group 
Grades Frequency Percent Valid Percent Assessment 

5 1 2.0 2.1 Poor 

7 2 3.9 4.2 Poor 

8 1 2.0 2.1 Poor 

9 1 2.0 2.1 Fair 

10 6 11.8 12.5 Fair 

11 5 9.8 10.4 Fair 

13 9 17.6 18.8 Good 

14 8 15.7 16.7 Good 

15 13 25.5 27.1 Good 

16 2 3.9 4.2 Very Good 

 
Table 6: Pre-test Grades for  Control Group 

Grades Frequency Percent Valid Percent Assessment 

4 3 15.0 15.8 Very Poor 

5 2 10.0 10.5 Poor 

6 2 10.0 10.5 Poor 

7 1 5.0 5.3 Poor 

8 8 40.0 42.1 Poor 

10 2 10.0 10.5 Fair 

12 1 5.0 5.3 Fair 

 

The provided data delineates the post-test grades for the experimental group, 

indicating the frequency and percentages within different assessment categories. 

Remarkably, the majority of grades fall within the "Good" category, with 

frequencies ranging from 9 to 13, constituting 17.6% to 25.5% of the total grades. 

This suggests a relatively high level of achievement within the experimental 

group. Additionally, grades 10 through 15 are distributed across the "Fair" and 

"Good" categories, indicating a range of performance levels within these groups. 

Conversely, grades 5 through 8 are classified as "Poor," with lower frequencies 

ranging from 1 to 2, representing 2.0% to 3.9% of the total grades, indicating 

some room for improvement in these areas. Furthermore, grades 16 through 20 

are categorized as "Very Good," with a frequency of 2, comprising 3.9% of the 

total, suggesting a notable achievement level among a smaller subset of the 

experimental group. Overall, the data indicates a generally positive performance 
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trend in the experimental group, with potential areas for enhancement in the 

lower assessment categories.The provided data represents pre-test grades for the 

control group, detailing the frequency and percentages within different 

assessment categories. Notably, the majority of grades fall within the "Poor" 

category, with a significant proportion of grades 8, accounting for 40.0% of the 

total grades. This suggests a predominant lower level of performance within the 

control group, as evidenced by the preponderance of grades categorized as 

"Poor." Additionally, grades 4 and 5 are classified as "Very Poor" and "Poor," 

respectively, with frequencies of 3 and 2, constituting 15.0% and 10.0% of the 

total grades, indicating a considerable portion of the control group's performance 

as below average. Grades 6 through 12 are distributed across the "Poor" and 

"Fair" categories, with lower frequencies ranging from 1 to 2, representing 5.0% 

to 10.0% of the total grades. This suggests a variation in performance levels 

within these categories but generally skewed towards lower performance. Overall, 

the data indicate a need for improvement in performance within the control 

group, particularly in the lower assessment categories. 

 
Table7: Post-test Grades for Control Group 

Post-test Grades 
for the Control Group 

Frequency Percent Valid Percent Assessment 

5 1 5.0 5.0 Poor 

7 1 5.0 5.0 Poor 

8 2 10.0 10.0 Poor 

9 1 5.0 5.0 Fair 

10 6 30.0 30.0 Fair 

11 4 20.0 20.0 Fair 

12 1 5.0 5.0 Fair 

13 2 10.0 10.0 Good 

15 2 10.0 10.0 Good 

 
The provided data presents post-test grades for the control group, illustrating 

the frequency and percentages within different assessment categories. Notably, 
the majority of grades fall within the "Fair" category, with grades 10 and 11 being 
the most frequent, constituting 30.0% and 20.0% of the total grades, respectively. 
This suggests a moderate level of performance within the control group post-
test, with a notable portion achieving scores categorized as "Fair." Additionally, 
grades 8 through 12 are distributed across the "Poor" and "Fair" categories, with 
lower frequencies ranging from 1 to 2, representing 5.0% to 10.0% of the total 
grades, indicating a varied but predominantly moderate performance level within 
these categories. Grades 5 through 7 are classified as "Poor," with frequencies of 
1 for each, making up 5.0% of the total grades, suggesting some areas for 
improvement in performance within the control group post-test. Furthermore, 
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grades 13 and 15 fall within the "Good" category, with frequencies of 2 each, 
constituting 10.0% of the total grades, indicating a notable achievement level 
among some individuals in the control group. Overall, the data suggests a mixed 
performance trend in the control group post-test, with a predominant proportion 
achieving moderate scores, and some demonstrating higher levels of 
achievement. 

 
Inferential Statistics  
 
Table 8: Pre-test results comparison between  experimental and  control group 

Independent Samples Test 

 Levene's Test 
for Equality 
of Variances 

t-test for Equality of Means 

F Sig. t df Sig. 
(2-

tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

P
u
rp

o
se 

Equal 
variances 
assumed 

4.847 .031 .611 66 .543 .149 .244 -.339 .637 

Equal 
variances 

not assumed 

  .697 44.317 .489 .149 .214 -.282 .581 

C
o

n
ten

t 

Equal 
variances 
assumed 

.503 .481 -
.010 

66 .992 -.002 .208 -.418 .414 

Equal 
variances 

not assumed 

  -
.011 

34.938 .992 -.002 .202 -.413 .408 

E
v
id

en
ce 

Equal 
variances 
assumed 

12.634 .001 -
.803 

65 .425 -.155 .193 -.539 .230 

Equal 
variances 

not assumed 

  -
.963 

50.821 .340 -.155 .161 -.477 .168 

C
o

h
eren

ce 

Equal 
variances 
assumed 

.139 .710 .852 66 .397 .137 .161 -.185 .460 

Equal 
variances 

not assumed 

  .942 40.935 .352 .137 .146 -.157 .432 
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The provided data presents the results of independent samples t-tests for four 
different purposes: Purpose, Content, Evidence, and Coherence. The Levene's 
test for equality of variances is conducted to assess if the variances of the two 
compared samples are equal or not. For Purpose, Content, and Coherence, the 
p-values for Levene's test are greater than 0.05, indicating that the assumption of 
equal variances is met. However, for Evidence, the p-value is less than 0.05, 
suggesting unequal variances. Subsequently, t-tests for equality of means are 
conducted assuming equal variances and not assuming equal variances. For 
Purpose, Content, and Coherence, the p-values for both types of t-tests are 
greater than 0.05, indicating no significant difference in means between the 
groups. Conversely, for Evidence, while the p-value for the t-test assuming equal 
variances is greater than 0.05, the p-value for the t-test not assuming equal 
variances is less than 0.05, suggesting a significant difference in means between 
the groups. The mean differences and confidence intervals further illustrate the 
magnitude and direction of these differences. Overall, the analysis suggests that 
there are significant differences in the Evidence aspect between the groups when 
variances are not assumed to be equal, while for the other aspects, there are no 
significant differences. 
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Table 2: Post test scores comparison between the groups 

Independent Samples Test 

 Levene's Test 
for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t Df Sig. 
(2-
taile
d) 

Mean 
Differ
ence 

Std. 
Error 
Diffe
rence 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

P
u
rp

o
se 

(p
o

st) 

Equal 
variances 
assumed 

1.087 .301 2.262 67 .027 .514 .227 .060 .968 

Equal 
variances 

not 
assumed 

  2.533 46.070 .015 .514 .203 .106 .923 

C
o

n
ten

t 

(p
o

st) 

Equal 
variances 
assumed 

1.996 .162 1.887 66 .064 .313 .166 -.018 .643 

Equal 
variances 

not 
assumed 

  2.021 41.767 .050 .313 .155 .000 .625 

E
v
id

en
ce 

(p
o

st) 

Equal 
variances 
assumed 

.695 .407 2.309 67 .024 .410 .178 .056 .765 

Equal 
variances 

not 
assumed 

  2.082 28.963 .046 .410 .197 .007 .813 

C
o

h
eren

ce 

(p
o

st) 
Equal 

variances 
assumed 

7.937 .006 3.237 66 .002 .558 .172 .214 .903 

Equal 
variances 

not 
assumed 

  3.533 43.723 .001 .558 .158 .240 .877 

C
o

h
esio

n
 

(p
o

st) 

Equal 
variances 
assumed 

21.353 .000 2.699 67 .009 .429 .159 .112 .746 

Equal 
variances 

not 
assumed 

  3.107 49.349 .003 .429 .138 .151 .706 
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The provided data outline the results of independent samples t-tests for post-
test scores in four different aspects: Purpose, Content, Evidence, Coherence, and 
Cohesion. Levene's test for equality of variances is first conducted to assess 
whether the variances of the two samples being compared are equal or not. For 
all aspects except Content, the p-values for Levene's test are less than 0.05, 
indicating unequal variances between groups. This suggests that the assumption 
of equal variances is violated. Subsequently, t-tests for equality of means are 
conducted assuming equal variances and not assuming equal variances. For all 
aspects, the p-values for the t-test assuming equal variances are less than 0.05, 
suggesting significant differences in means between the groups. Similarly, for all 
aspects, except Content, the p-values for the t-test not assuming equal variances 
are also less than 0.05, further indicating significant differences in means between 
the groups. The mean differences and confidence intervals provide additional 
insights into the direction and magnitude of these differences. Overall, the 
analysis indicates significant differences in post-test scores between the groups 
across all aspects except Content, where differences were not statistically 
significant. Additionally, it highlights the importance of considering unequal 
variances in the analysis to obtain accurate results.  
 

Table 3: Paired samples t test for pre and post test results in the control group 
Paired Samples Testa 

 Paired Differences t df Sig. 
(2-
tailed) Mean Std. 

Deviation 
Std. 
Error 
Mean 

95% Confidence 
Interval of the 
Difference 

Lower Upper 

P
air 1

 

Purpose 
(Pre-Test)  
Purpose 
(Post-Test) 

-.474 .841 .193 -.879 -.068 -
2.455 

18 .025 

P
air 2

 

Content 
(Pre-Test) 
Content 
(Post-Test) 

-.526 .612 .140 -.821 -.231 -
3.750 

18 .001 

P
air 3

 

Evidence 
(Pre-Test) 
Evidence 
(Post Test) 

-.211 .713 .164 -.554 .133 -
1.287 

18 .215 

P
air 4

 

Coherence 
(Pre--Test) 
Coherence 
(Post Test) 

-.053 .524 .120 -.305 .200 -.438 18 .667 
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  The provided data present the results of paired samples t-tests for pre-test 
and post-test scores across four different aspects: Purpose, Content, Evidence, 
and Coherence. Paired differences between pre-test and post-test scores are 
analyzed to assess whether there are significant changes within each aspect. For 
the Purpose aspect, there is a significant mean decrease of 0.474 (t = -2.455, df 
= 18, p = 0.025), indicating an improvement from pre-test to post-test. Similarly, 
for the Content aspect, there is a significant mean decrease of 0.526 (t = -3.750, 
df = 18, p = 0.001), suggesting an improvement. However, for Evidence and 
Coherence, there are no significant changes observed, with p-values of 0.215 and 
0.667, respectively. The mean differences and confidence intervals further 
illustrate the magnitude and direction of these changes. Overall, the analysis 
suggests significant improvements in Purpose and Content aspects from pre-test 
to post-test, while no significant changes are observed in Evidence and 
Coherence. 

 
Table 11: Paired samples t test for pre and post test results in experimental group 

Paired Samples Testa 

 Paired Differences t df Sig. (2-
tailed) 

Mean Std. 
Deviation 

Std. Error 
Mean 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

P
air 1 

Purpose 
(Pre-Test)  
Purpose  

(Post-Test) 

-.809 1.076 .157 -1.124 -.493 -5.150 46 .000 

P
air 2 

Content  
(Pre-Test)  
Content 

(Post-Test) 

-.826 .902 .133 -1.094 -.558 -6.212 45 .000 

P
air 3 

Evidence 
 (Pre-Test)  ) 

Evidence 
(Post-Test) 

-.804 .885 .130 -1.067 -.542 -6.165 45 .000 

P
air 4 

Coherence 
(Pre-Test)  
Coherence 
(Post-Test) 

-.457 .721 .106 -.671 -.242 -4.293 45 .000 

P
air 5 

Cohesion 
(Pre-Test)  
Cohesion 

(Post-Test) 

-.426 .715 .104 -.635 -.216 -4.082 46 .000 
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The provided data showcase the results of paired samples t-tests for pre-test 
and post-test scores across five different aspects: Purpose, Content, Evidence, 
Coherence, and Cohesion. Paired differences between pre-test and post-test 
scores are examined to determine if there are significant changes within each 
aspect. For all aspects, there are significant mean decreases observed, indicating 
improvements from pre-test to post-test. Specifically, for Purpose, Content, 
Evidence, Coherence, and Cohesion, the mean decreases are -0.809, -0.826, -
0.804, -0.457, and -0.426 respectively. The t-values range from -5.150 to -4.293 
with degrees of freedom ranging from 45 to 46, all resulting in p-values of 0.000. 
This suggests a high level of significance for all aspects, indicating substantial 
improvements across the board. The confidence intervals further reinforce the 
significance of these changes. Overall, the analysis indicates consistent and 
significant enhancements in all aspects from pre-test to post-test, highlighting the 
effectiveness of the intervention or educational program being evaluated. 
Students’ Survey Analysis 

To quantify the students’ opinions about the potent roles of participating in 
collaborative activities on a persuasive text using Padlets in learning persuasive 
writing, data analysis of the 5-linear scale questionnaire of 15 items was 
implemented.  

Respondents were asked if learning persuasive essay writing using Padlets 
helps in having enough time to share opinion and learning from peers (1.2), and 
in reducing anxiety in learning about persuasive writing (1.3). As shown in 
Figure 1, more than 82% agree, while less than 8% disagree.  
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Figure 1. PA: learning from peers and reducing anxiety 

 

When the respondents were asked if learning persuasive essay writing using 
Padlets helps in monitoring the learning process (1.4), the majority showed 
agreement with 64.7%. Only 5.9% disagreed, while 33.3% revealed neutral stance. 
Then, when asked whether it helps in producing better work knowing that other 
students read the comments (1.5), the overwhelming majority of 70.6 % affirmed, 
whereas around 13.8% disagreed. Figure 2 below depicts the results.  
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Figure 2. PA: monitoring the learning process and producing better work 
 

Then, when the respondents were asked if learning persuasive essay writing 
using Padlets helps in triggering their motivation to write better (1.6), and in 
changing their attitudes towards the complexity of learning about writing (1.7), 
the results showed that the majority agreed that the pedagogy makes them more 
motivated (86.4%) and more positive (64.7%) as opposed to (3.9%) who 
disagreed on the claim that it triggers their motivation to write better. 5.9% also  
disagreed on the idea that using Genre Based Pedagogy (GBP) and Padlet 
Application (PA)  can change their attitudes towards the complexity of learning 
about writing. Figure 3 below illustrates the results. 
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     Figure 3. PA: motivation and attitudes towards writing 

 

The second section of the questionnaire aims at quantifying responses on the 
level of understanding the linguistic textual quality (coherence and cohesion) and 
the rhetorical features (purpose, persuasive reasons and appeals: logos, ethos and 
pathos). When asked whether participating in the collaborative activities on a 
persuasive text using Padlets helps in understanding what is occurring in the text 
(2.1) and how the text is organized (2.2), only 3.9% showed disagreement. As 
shown in Figure 4, the overwhelming majority of more than 90% agreed.  
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Figure 4. PA and text understanding 

  

Respondents were also asked if the approach helps in capturing interest in 
noticing linguistic features of using descriptive words, graded vocabulary and 
persuasive phrases to maintain coherence in persuasion (2.3), and in constructing 
knowledge about the organization of a text via viewing peers’ graphic organizers 
(2.4). The overwhelming majority of more than 70% agreed. This result confirms 
the potent roles of the approach in capturing interest to notice the features and 
the organization of the text. Figure 5 below depicts the results.  

 

https://gloria-leb.org/Publications.htm


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

43 
 

 
Figure 5. PA: noticing linguistic features and the organization of a text  

 

Other results depicted the students’ responses to the statement “participating 
in collaborative activities on a persuasive text using Padlets helps in capturing  
interest in understanding basic rhetorical appeals including Pathos, Ethos, and 
Logos to persuade (2.5), and in leading to the gradual control of rhetorical and 
linguistic features based on initial understanding (2.6)”. 7.8 % disagreed, while 
around 50% provided their agreement. Moreover, 33.3% strongly agreed that the 
approach captured their interest to understand about Pathos, Ethos and Logos, 
while 17.6% strongly agreed that it leads them to the gradual control of the 
features. Figure 6 below shows the results.  
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     Figure 6. PA: controlling rhetorical and linguistic features 

 

While statement (2.7) depicts the responses to the statement “Participating in 
collaborative activities on a persuasive text using Padlets helps in directing the 
mind towards the use of the forms of language to produce effective writing that 
is coherent and purposeful”, the minority of 3.9% provided a disagreement 
response, followed by 25.5% of neutral stance. However, the majority of 49% 
agreed, and 21.6% showed their strong agreement. Regarding their input on 
whether the collaborative activities help in learning about building texts 
independently (2.8), the students revealed great agreement; as shown in Figure 7, 
45%.1 strongly agreed and 37.3% agreed, making the percentage of agreement 
82.4%.  
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Figure 7. PA: producing coherent and purposeful writing and building texts 

 
Students’ Reflection Logs Analysis 

The results from the data analysis of the 51 students’ reflection logs, in which 
they answered 5 open ended questions, yielded a number of outcomes including 
the students’ attitudes on their experience with the intervention of SFL-GBP 
using microblogging Padlet Application (PA), mainly in enhancing their 
understanding to linguistic features and rhetorical features, and in affecting their 
learning process to write a persuasive genre essay at the university level. All 
students’ responses on these outcomes in addition to their feelings and 
recommendations were transcribed and interpreted accordingly. The responses 
are combined in the following outcomes and a sample of what was stated, 
whether they shared consensus or disagreed, was reported. 
 
Outcome 1: To determine to what extent microblogging Padlet Application (PA) 
technology and genre based pedagogy can affect EFL Lebanese students’ 
persuasive essay writing with respect to linguistic and rhetorical features  
 
Question 1: How do the writing instruction tasks you participated in using Padlets 
enhance your understanding to linguistic features? 

✓ The visual organization included in the activities on the Padlets helps me 
get sufficient understanding of the given text. 

✓ The tasks help me know about the organizational structure of the text. 

✓ The tasks draw my attention to the importance of using transitions and 
repeating key words in the text.  

✓ I enjoyed searching for more key words, transitions, and synonyms that my 
friend shared in his/her post.   
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✓ I learned to notice the purpose, the audience, why the text is written, and 
how it is written. The first task pushes me to think more about the author’s 
purpose and the convincing reasons.  

✓ Participating in writing tasks using Padlets offers more time to be able to 
understand and focus on linguistic features and to include them more in 
my writing. 

✓ By searching for linguistic features to include on the wall, I referred to the 
answers posted by the colleagues to check my understanding.  

✓ Using Padlets helps us understand linguistic features; by searching for 
answers to share, we learn more. 

 
 (32/51 or 62.7 %) showed their excitement about writing on Padlets. They 

said it was the first time they wrote online about what they read. They were 
learning new information and writing about it on Padlets which provides a visual 
representation of content, making it easier to organize and categorize linguistic 
features.  
 
Question 2: How do the writing instruction tasks you participated in using 
microblogging Padlet Application (PA) enhance your understanding of rhetorical 
features? 

✓ The activities help me notice why the text is written and how to make my 
writing credible by adding ethos, pathos, and logos.  

✓ I enjoyed searching for more convincing reasons that my friends posted 
online.  

✓ The Padlet tasks help me check my understanding about ethos, pathos, and 
logos.  

✓ Now, I learned that we can include our experience and stories as Pathos.  

✓ I valued the importance of including numbers and emotions to convince 
others to change their point of view about a topic.  

✓ It helps me learn how to write; the guided activities on Padlets helped me 
to know about the organizational structure of my writing.  

 
 (21/51 or 41.17 %) showed their satisfaction with the tasks that were given 

to them. They said, “checking our information about Logos, Ethos, and Pathos 
by reading peers’ responses confirms our understanding. It was the first time we 
learn from each other’s answers at our pace.” They were learning new 
information collaboratively, and this facilitates understanding.  
 
Outcome 2:  To determine the EFL Lebanese students’ attitudes towards the 
use of microblogging Padlet Application (PA) and the genre-based pedagogy in 
learning to write persuasive genre essay at the university level 
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Question 3:  To what extent does your participation in the wall activities posted 
on  Padlet affect your learning to write a persuasive genre essay at a university 
level? 

✓ The sections or columns for different aspects of persuasive writing  aid in 
a clearer understanding of the components.    

✓ My engagement at my pace helps me learn from others and makes me 
responsible since I know that the teacher is not the only one who is going 
to read my answers. 

✓ Working on small tasks day after another helps me deepen my 
understanding about how to think well to find information to convince 
others.  

✓ When I read answers posted by my peers, I made sure about my 
understanding. 

✓ From simple tasks in which we commented on the components of a 
persuasive essay, I learned what to include in my essay.  

✓ Padlet gave me an opportunity to be responsible for my answers and to 
learn from my peers’ thoughts.  

✓ I learned that when I look at how others think, I learn wider.   

✓ I feel free and comfortable towards using Padlets; we are in the 21st century 
and every one prefers writing online than writing on papers; this gives us 
more freedom to think and learn about our mistakes.  

 
 (23/51 or 45.09 %) showed their agreement that their participation in the wall 

activities posted on Padlet affects their learning of the elements of the persuasive 
essay in an interesting and interactive way, away from books and boring methods. 
It reduces the risk of feeling embarrassed and nervous.  
 

Question 4: How do you feel towards using Padlets in learning writing at the 

university level?  

✓ Learning writing needs practice and feedback; thus, it was a great 
experience to learn about essay writing through responding to short tasks 
and writing chunks and getting feedback on our thoughts from peers.  

✓ Learning writing is somehow boring, yet through online activities, I felt 
motivated and so much engaged.  

✓ Padlets gave me an opportunity to learn from peers and add to my 
knowledge before producing my ideas.  

✓ Working on Padlets helps me to produce a text easily as each activity 
ensures my understanding of what to include in the essay.  

✓ It helped me become confident to build my essay independently.  

✓ I love it; it created an open collaborative communication.  

✓ It captured my interest in persuading others. 
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✓ It reduces my anxiety in practicing a persuasive essay in a limited time; 
learning from peers helped me write better.  

✓ Through guided writing, I showed great interest to be actively involved. It 
is great because I wrote the information I have learned; this deepens 
understanding and moves information to long term memory.   

✓ A Padlet helps students at university level; it improves the skill of being 
self-assured, and it saves time. 

✓ Using Padlets helps the student to be more productive in writing essays. 

 
 (34/51 or 66.6 %) showed positive feeling towards using Padlets in learning 

writing at the  university level; they asserted that their participation in the wall 
activities posted on Padlets reduced their anxiety and boosted their motivation 
to get engaged. This outcome is confirmed by their reflection on question 5 in 
which they expressed whether they recommend using Padlets in other courses. 
90% of the students showed agreement that this approach establishes an 
environment of open collaboration and communication, engaging students' 
interest in making experiential, interpersonal, and textual meanings to persuade, 
reduces anxiety in practicing a persuasive discourse and learning from peers, and 
yields better essay writing. Below are samples of the students’ input:  

 

✓ Yes, I recommend using Padlets in other courses and domains because it 
helps us learn from each other’s answers.  

✓ Although it is online, I understand more because there are opportunities 
for solving exercises at our pace at any time.  

✓ Padlet tool gives enough time to think at our pace, understand, see friends’ 
answers, and then add our ideas. 

✓ It helps the student learn more by looking at the answers of other students 
and learn more before giving out the answer.  

✓ It helps students have equal opportunities to look at various answers, 
think, and compose answers without feeling stressed or embarrassed.  
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Discussion and Conclusion 
The findings, as well as the academic references, strongly support the idea of 

using microblogging Padlet Application (PA) and Genre Based Pedagogy (GBP) 
within the Systemic Functional Linguistics (SFL) Framework to extend the 
knowledge of linguistic and rhetoric techniques to create a text. Consistent with 
Yasuda, 2015; Syarifah & Gunawan, 2015; Nagoa, 2019; Abdel-Malek, 2019 who 
adopted GBP in teaching writing, the overall qualitative and quantitative analysis of 
the data revealed that learners enhanced their understanding of the logico-semantic 
relationship and gained awareness of the ideational, interpersonal, and textual 
features within target genre texts. Transforming didactic form of teaching and 
learning into innovative pedagogy plays a potent role in extending knowledge of 
persuasive linguistic features and rhetorical appeals. When students collaborated in 
activities on noticing rhetorical appeals and linguistic features of a text using 
microblogging Padlet Application (PA), they became equipped with enough 
conventions that improve their writing. This supports the idea of Humphrey and 
Macnaught (2016) who reported that GBP enhances the overall writing 
performance and with Widodo (2016), Hsu and Liu (2019), and Rohayati (2020) 
who studied the teaching of writing using genre-based pedagogy with technological 
assistance and revealed that the implementation of GPB with digital tools could 
make the teaching of writing more interesting and help students construct their 
genre writing interactively. The results also align with Yousefifard and Fathi (2021) 
who found that the blog-mediated pedagogy is effective and viable as it contributes 
to enhancing the motives of English language learners and in yielding better 
linguistic and effective outcomes in English language classes.  

Thus, using PA and practicing the SFL-GBP fosters an atmosphere of 
collaborative communication climate, captures students’ interest in making 
experiential, interpersonal, and textual meanings to persuade, reduces anxiety in 
practicing a persuasive discourse and learning from peers, and yields better essay 
writing. It assists learners to recognize the linguistics features and schematic 
structures related to the purpose, audience, and the context of a persuasive 
discourse. This includes understanding the reasons behind their writing, identifying 
their audience, and mastering the techniques of effective writing. As Hyland 
(2003&2007) proved, it helps probe into the functions of language as a system of 
choice and interact with others to generate a coherent message. It shows great 
effectiveness on developing the organizational structure of the students’ writing.  
  It is anticipated that the outcomes of this study will fill in the gap and give teachers, 
educators, and trainers a solid foundation for comprehending the potential benefits 
of blogging in the Lebanese university EFL classrooms. Instructors at the university 
level have to reconfigure the ways that they interact with students and thus undergo 
a shift from the instruction paradigm to the learning paradigm that includes digital 
collaborative blogging activities.  

https://gloria-leb.org/Publications.htm


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

50 
 

Authors' contributions: Both authors have sufficiently contributed to the study and agreed on 
the results and conclusions.  
Funding: There is no funding source for this study.  
Competing Interests: There is no conflict of interest.  

 
References 

Abdel-Malek, M. (2019). Writing recounts of habitual events: Investigating a genre-

based approach. Foreign Language Annuals, 52(2), 373-387. 

https://doi.org/10.1111/flan.12383 

Accurso, K., & Gebhard, M. (2021). SFL praxis in U.S. teacher education: A critical 

literature review. Language Education, 35(5), 402–428. 

https://doi.org/10.1080/09500782.2020.1781880 

Alsamadani, H. A. (2018). The effectiveness of using online blogging for 

students’ individual and group writing. International Education Studies, 11, 

44-51. 

Alwaely, S.A., Abdallahi, T., & Alhourani, M.I. (2020). Text structure teaching on the 

development of persuasive writing skills for high school students in the United 

Arab Emirates. Utopía y Praxis Latinoamericana, 25(12), 230-

244. https://doi.org/10.5281/zenodo.4280132 

Arsiyana, M., Sunahrowi, S., & Wibowo, S. (2023). Developing an integrated local 

culture padlet based writing course using systemic functional linguistics genre 

based pedagogy. Eralingua: Jurnal Pendidikan Bahasa Asing dan Sastra, 7(1). 

https://doi.org/10.26858/eralingua.v7i1.37379 

Azaz, M. (2016). Integrating the genre-based approach into teaching writing in 

Arabic as a foreign language. [National Online Consortium of Language 

Centers Technical Reports]. https://www.ncolctl.org/files/jncolctl-vol-

19/Integrating-the-Genre-Based-Approach.pdf 

Bacha, N.N., Nabhani, M., & Bahous, R. (2012). High schoolers’ views of academic 

integrity. Research Papers in Education, 27(3), 365-381. 

https://doi.org/10.1080/02671522.2010.550010 

Bacha, N. N. (2000). Academic writing in a multilingual context: A study of learner 

difficulties. International Journal of Arabic-English Studies, 2(2), 239 – 268. 

Bacha, N. N. (2002) Developing learners’ academic writing skills in higher education: 

A study for educational reform. Language and Education International 

Journal, (16)3, 161-177. https://doi.org/10.1080/09500780208666826 

Bhatia, V. (2004). Worlds of written discourse: A genre-based view. London: 

Continuum International. 

Brinks, M. (2019, February 3). Ethos, pathos, logos, kairos: The modes of persuasion 

and how to use them. PrepScholar Blog. https://blog.prepscholar.com/ethos-

pathos-logos-kairos-modes-of-persuasion 

Chen, Y.S., & Su, S.-W. (2011). A genre-based approach to teaching EFL summary 

writing. ELT Journal, 66(2), 184-192. https://doi.org/10.1093/elt/ccr061 

Cornelius, S., & Cotsworth, B. (2015). Genre analysis and genre-based approaches 

to EFL writing: A critical analysis. Kansai University Foreign Languages 

Pedagogy Forum, 14(3), 15–21. 

https://gloria-leb.org/Publications.htm
https://doi.org/10.1111/flan.12383
https://doi.org/10.1080/09500782.2020.1781880
https://doi.org/10.5281/zenodo.4280132
https://doi.org/10.26858/eralingua.v7i1.37379
https://www.ncolctl.org/files/jncolctl-vol-19/Integrating-the-Genre-Based-Approach.pdf
https://www.ncolctl.org/files/jncolctl-vol-19/Integrating-the-Genre-Based-Approach.pdf
https://doi.org/10.1080/02671522.2010.550010
https://doi.org/10.1080/09500780208666826
https://blog.prepscholar.com/ethos-pathos-logos-kairos-modes-of-persuasion
https://blog.prepscholar.com/ethos-pathos-logos-kairos-modes-of-persuasion
https://doi.org/10.1093/elt/ccr061


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

51 
 

Connor, U. (2004). From contrastive to intercultural rhetoric. Handout at 

Distinguished Lecture, Graduate TESOL Program, Temple University, Japan.    

Creswell, J. W., & Plano Clark, V. L. (2011). Designing and conducting mixed 

methods research (2nd ed.). Thousand Oaks, CA: Sage Publicaitons. 

CRDP. (2022). ا  2023- 2022هماذ مواا اللاباد تمواض ع با ي المواا المجلاوبة للاعام المراسي ا لصرا  

       https://www.crdp.org/sites/default/files/inline-files/05-English_2022-2023.pdf 

CRDP. (2021). School Guide. https://www.crdp.org/school-guide 

Derewianka, B. M., & Christie, F. (2008). School Discourse: Learning to write across 

the years of schooling. (1 ed.). London: Continuum. 

Esseili, F. (2012). Faculty and EFL student perceptions of L2 writing at the 

University of Balamand. Unpublished survey results, Beirut, Lebanon. 

Fuchs B. (2014). The writing is on the wall: Using Padlet for whole-class 

engagement. LOEX Quarterly, 40, 4. 

Gebhard, M., & Harman, R. (2011). Reconsidering genre theory in K-12 schools: A 

response to school reforms in the United States. Journal of Second Language 

Writing, 20(1), 45-55. https://doi.org/10.1016/j.jslw.2010.12.007 

Halcomb, E.J. (2019). Appraising mixed methods research. In Liamputtong, P. (Eds), 

Handbook of Research Methods in Health Social Sciences. Springer, 

Singapore. https://doi.org/10.1007/978-981-10-5251-4_121 

Halliday, M. A. K. (1978) Language as social semiotic: The social interpretation of 

language and meaning. Baltimore: University Park Press. 

Halliday, M.A.K., & Hasan, R. (1976). Cohesion in English. Longman, London. 

Halliday, M.A.K., & Matthiessen, C. M. I. M. (2014). Halliday’s introduction to 

functional grammar. Oxon & New York: Routledge. 

Humphrey, S., & Macnaught, L. (2016). Functional language instruction and the 

writing growth of English language learners in the middle years. TESOL 

Quarterly, 50(4), 792-816. https://doi.org/10.1002/tesq.247 

Hsu, W. C., & Liu, G. Z. (2019). Genre-based writing instruction blended with an 

online writing tutorial system for the development of academic writing. Digital 

Scholarship in the Humanities, 34(1), 100-123. 

https://doi.org/10.1093/llc/fqy021 

Hyland, K. (2003). Genre-based pedagogies: A social response to process. Journal of 

Second Language Writing, 12(1), 17-29. https://doi.org/10.1016/S1060-

3743(02)00124-8 

 Hyland, K. (2007). Genre pedagogy: Language, literacy and L2 writing instruction. 

Journal of Second Language Writing, 16(3), 148– 164. 

https://doi.org/10.1016/j.jslw.2007.07.005 

Johns, A. M. (2011). The future of genre in L2 writing: Fundamental, but contested, 

instructional decisions. Journal of Second Language Writing, 20(1), 56-68. 

https://doi.org/10.1016/j.jslw.2010.12.003 

Kindenberg, B. (2021). Fixed and flexible, correct and wise: A case of genre-based 

content-area writing. Linguistics and Education, 64, 100938. 

https://doi.org/10.1016/j.linged.2021.100938 

Liu. C., & Chen. M. (2022). A genre-based approach in the secondary school English 

writing class: Voices from student-teachers in the teaching practicum. Front. 

Psychol, 13, 992360. https://doi.org/10.3389/fpsyg.2022.992360 

https://gloria-leb.org/Publications.htm
https://www.crdp.org/sites/default/files/inline-files/05-English_2022-2023.pdf
https://www.crdp.org/school-guide
https://doi.org/10.1016/j.jslw.2010.12.007
https://doi.org/10.1007/978-981-10-5251-4_121
https://doi.org/10.1002/tesq.247
https://doi.org/10.1093/llc/fqy021
https://doi.org/10.1016/S1060-3743(02)00124-8
https://doi.org/10.1016/S1060-3743(02)00124-8
https://doi.org/10.1016/j.jslw.2007.07.005
https://doi.org/10.1016/j.jslw.2010.12.003
https://doi.org/10.1016/j.linged.2021.100938
https://doi.org/10.3389/fpsyg.2022.992360


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

52 
 

Montero-Fleta, B., & Pérez-Sabater, C. (2010). A research on blogging as a 

platform to enhance language skills. Procedia-Social and Behavioral 

Sciences, 2(2), 773-777. 

Moufarrij, N.M. (2015). Teaching writing in secondary schools: An exploratory 

study of Lebanese private schools. [Master’s thesis, Lebanese American 

University].https://laur.lau.edu.lb:8443/xmlui/bitstream/handle/10725/2706/N

ajla_Maria_Riad_Moufarrij_Thesis_Redacted.pdf?sequence=3 

Mulligan, C., & Garofalo, R. (2011). A collaborative writing approach: Methodology 

and student assessment. The Language Teacher, 35(3), 5. 

Muslem, A., Marhaban, S., Heriansyah, H., & Utama, R. P. (2022). The effects of 

using blog-  assisted language learning (BALL) in improving non-native 

students’ English writing skill in  higher education; does it work? Journal of 

Technology and Science Education, 12(1), 21-32.  

https://doi.org/10.3926/jotse.1303  

Nagao, A. (2019). The SFL genre-based approach to writing in EFL contexts. Asian-

Pacific Journal of Second and Foreign Language Education, 4(1). 

https://doi.org/10.1186/s40862-019-0069-3 

Perry. K. (2012). Interactive rubric for written communication. James Cook 

University. https://libguides.jcu.edu.au/irwc/rubric 

Rabourn, L. (2023, December 04). Persuasive techniques & rhetoric (Logos, Ethos, 

Pathos). OER Commons. https://oercommons.org/authoring/55399-

persuasive-techniques-rhetoric-logos-ethos-pathos 

Ramos, K. A. (2014). Teaching adolescent ELS to write academic-style persuasive 

essays. Journal of Adolescent & Adult Literacy, 57(8), 655–665. 

https://doi.org/10.1002/jaal.303 

Rashid, A. A., Yunus, M. M., & Wahi, W. (2019). Using Padlet for collaborative 

writing among ESL learners. Creative Education, 10(3), 610–620. 

https://doi.org/10.4236/ce.2019.103044 

Rohayati, S. (2020). Engaging Students in a Genre-Based Digital Storytelling Project. 

Journal of Language Intelligence and Culture, 1(02), 123-137.  

Rose, D. (2013). Genre in the Sydney school. In J. Gee & M. Handford (Eds.), The 

Routledge handbook of discourse analysis (pp. 209–225). London: Routledge. 

Rothery, J. (1994). Exploring literacy in school English (Write it right resources for 

literacy and learning). Sydney: Metropolitan East Disadvantaged Schools 

Program. 

Sanders, T., & Maat, H.L.W. (2006).  Cohesion and Coherence: Linguistic 

Approaches. Encyclopedia of Language & Linguistics. 

https://doi.org/10.1016/B0-08-044854-2/00497-1 

Savelyeva, T. (2014). M. Spector, D. Merrill, J. Elen, M. J. Bishop (eds): Handbook 

of research on educational communications and technology. Technology, 

Knowledge and Learning, 20(1), 123–128. https://doi.org/10.1007/S10758-

014-9231-7 

Shuttleworth, M. (2009, November 3). Pretest-posttest designs. Explorable.com.   

       https://explorable.com/pretest-posttest-designs 

https://gloria-leb.org/Publications.htm
https://laur.lau.edu.lb:8443/xmlui/bitstream/handle/10725/2706/Najla_Maria_Riad_Moufarrij_Thesis_Redacted.pdf?sequence=3
https://laur.lau.edu.lb:8443/xmlui/bitstream/handle/10725/2706/Najla_Maria_Riad_Moufarrij_Thesis_Redacted.pdf?sequence=3
https://doi.org/10.3926/jotse.1303
https://doi.org/10.1186/s40862-019-0069-3
https://libguides.jcu.edu.au/irwc/rubric
https://oercommons.org/authoring/55399-persuasive-techniques-rhetoric-logos-ethos-pathos
https://oercommons.org/authoring/55399-persuasive-techniques-rhetoric-logos-ethos-pathos
https://doi.org/10.1002/jaal.303
https://doi.org/10.4236/ce.2019.103044
https://doi.org/10.1016/B0-08-044854-2/00497-1
https://doi.org/10.1007/S10758-014-9231-7
https://doi.org/10.1007/S10758-014-9231-7
https://explorable.com/pretest-posttest-designs


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

53 
 

Sun, Y. C. (2010). Extensive writing in foreign-language classrooms: A blogging 

approach. Innovations in Education and Teaching International, 47(3), 327–

339. 

Syarifah, E. F., & Gunawan, W. (2015). Scaffolding in the teaching of writing 

discussion texts based on SFL genre-based approach. English Review: Journal 

of English Education, 4(1), 39–53. https://doi.org/10.25134/erjee.v4i1.306 

Tardy, C. M. (2019). Genre-based writing: What every ESL teacher needs to know. 

[Kindle version].  

Troyan, F. J., Herazo, J. D., & Ryshina-Pankova, M. (2022). SFL pedagogies in 

language education: Special issue introduction. System, 104(4), 102694. 

https://doi.org/10.1016/j.system.2021.102694 

Uzun, K., & Zehir Topkaya, E. (2020). The effects of genre-based instruction and 

genre-focused feedback on L2 writing performance. Reading & Writing 

Quarterly, 36(5), 438–461. https://doi.org/10.1080/10573569.2019.1661317 

Vurdien, R. (2012). Enhancing writing skills through blogs in an EFL class. The 

EUROCALL Review, 20(1), 156-159. 

Wardani, W. O. S., Gunawan, W., Emilia, E., & Kurniawan, E. (2021).  The 

implementation of genre-based pedagogy with technology in EFL classroom. 

https://doi.org/10.2991/assehr.k.211119.109 

Warschauer, M. (2000). The changing global economy and the future of English 

teaching. TESOL Quarterly, 34(3), 511–535. https://doi.org/10.2307/3587741 

Widodo, H. (2006). Designing a genre-based lesson plan for an academic writing 

course. English Teaching, 5(3), 173. 

Yasuda, S. (2015). Exploring changes in FL writers’ meaning-making choices in 

summary writing: A systemic functional approach. Journal of Second 

Language Writing, 27(3), 105–121. https://doi.org/10.1016/j.jslw.2014.09.008 

Yayli, D. (2011). From genre awareness to cross-genre awareness: A study in an EFL 

context. Journal of English for Academic Purposes, 10(3), 121–129. 

https://doi.org/10.1016/j.jeap.2011.02.001 

Yousefifard, S., & Fathi, J. (2021). Exploring the impact of blogging in English 

classrooms: Focus on the ideal writing self of EFL learners. International 

Journal of Instruction, 14(4), 913-932. 

Zhang, T., & Zhang, L. J. (2021). Taking stock of a genre-based pedagogy: Sustaining 

the development of EFL students’ knowledge of the elements in argumentation 

and writing improvement. Sustainability, 13(11616), 1-25. 

https://doi.org/10.3390/su132111616 

 

 
 
 
 
 
 
 
 
 

https://gloria-leb.org/Publications.htm
https://doi.org/10.25134/erjee.v4i1.306
https://doi.org/10.1016/j.system.2021.102694
https://doi.org/10.1080/10573569.2019.1661317
https://doi.org/10.2991/assehr.k.211119.109
https://doi.org/10.2307/3587741
https://doi.org/10.1016/j.jslw.2014.09.008
https://doi.org/10.1016/j.jeap.2011.02.001
https://doi.org/10.3390/su132111616


Gloria for International Multidisciplinary Studies,1 (1) 

ISSN: 721         https://gloria-leb.org/Publications.htm                 

54 
 

 
Appendix A 

 
Pre-post Test 

Equality between males and females is considered as a sign of civilization and 
progress, yet many adopt a more traditional attitude which gives more privileges 
to males.  
 

 

Read the discussion on the Pros and 
Cons of Promoting Gender. In a 
persuasive essay of 400-500 words, 
discuss why men and women should 
or should not be treated equally in 
social, economic, or any two aspects 
of society. 
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Appendix B  
Rubric for the Assessment of the Persuasive Essay 
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Appendix C 

Student Questionnaire  

We are interested to know about your attitudes on your experience with the intervention 
of SFL- GBP using Padlets, mainly in noticing the indicators of textual quality and 
persuasive appeals of rhetorical features, and in affecting the learning process to write a 
persuasive genre essay at the university level. Please, indicate to which extent you 
agree or disagree with the following statements: 1 (strongly agree), 2 (agree), 3 
(neutral), 4 (disagree), 5 (strongly disagree). 
 

 
 

 

Statements 1 2 3 4 5 

Learning persuasive essay writing using Padlets helps in 

1.1 creating an open collaborative communication climate      

1.2 having  enough time to share opinion and learning from  peers       

1.3 reducing anxiety in learning about persuasive writing       

1.4 monitoring the learning process       

1.5 producing better work knowing that other students read my 
comments  

     

1.6 triggering my motivation to write better       

1.7 changing the attitudes towards the complexity of learning about 
writing   

     

Participating in collaborative activities on a persuasive text using Padlets helps in 

2.1 providing more time for understanding what is occurring in the 
text  

     

2.2 providing more time for understanding how the text is organized      

2.3 capturing  interest in noticing linguistic features of using 
descriptive words, graded vocabulary and persuasive phrases to 
maintain coherence in persuasion  

 
 

 
 

 
 

 
 

 
 

2.4 constructing knowledge about the organization of a text via 
viewing peers’ graphic organizers  

 
 

 
 

 
 

 
 

 
 

2.5 capturing  interest in understanding basic rhetorical appeals 
including Pathos, Ethos, and Logos to persuade  

 
 

 
 

 
 

 
 

 
 

2.6 leading to the gradual control of rhetorical and linguistic features 
based on initial understanding 

 
 

 
 

 
 

 
 

 
 

2.7 directing the mind towards the use of the forms of language to 
produce effective writing that is coherent and purposeful  

 
 

    

2.8 learning about building texts independently       
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Appendix D 

Intervention II: Persuasion and Evidence  
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